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INCLUSION - Our Vision
At Brierley Forest Primary and Nursery School, we believe that every child deserves to feel valued, included, respected and successful.
We are committed to creating an inclusive school community where all children can learn, participate and thrive regardless of their background, abilities, language, needs or circumstances. We recognise that children arrive at school with different experiences, strengths and challenges, and we work together with families, staff and external professionals to ensure every child has the opportunity to achieve their full potential.  
Our approach to inclusion is built on the belief that every child can succeed when provided with appropriate support, high-quality teaching, positive relationships and equal access to opportunities. We celebrate diversity and view differences as strengths which enrich our school community.

What Do We Mean by Inclusion?
Inclusion means ensuring that every child:
· Feels safe, valued and welcomed.
· Has equal opportunities to learn and achieve.
· Can access all areas of school life.
· Has their individual needs recognised and supported.
· Is encouraged to develop confidence, independence and resilience.
· Is given opportunities to participate in the wider life of the school.
· Has their voice heard and respected.  
This policy outlines our commitment to supporting all learners, including:
· Pupils with Special Educational Needs and Disabilities (SEND)
· Pupils entitled to Pupil Premium funding (PP)
· Pupils who have English as an Additional Language (EAL)
· Pupils with additional vulnerabilities or barriers to learning
· Children looked after and previously looked after
· Pupils experiencing social, emotional or mental health needs 
As a school, we track factors of vulnerability that can have an impact on child development, including: 
	EAL
	SEND
	Pupil Premium
	Persistence Absence
	Not-Homegrown
	Summer Born
	Ever in Care


This allows us to identify children with multiple learning barriers and to target them more effectively. 


Our Inclusive Principles
At Brierley Forest we:
· Place children at the heart of all decision-making.
· Maintain high expectations for every child.
· Provide high-quality teaching for all pupils.
· Promote equality, diversity and belonging.
· Value and celebrate each child's strengths, culture, language and identity.
· Work in partnership with parents and carers.
· Listen to and involve children in decisions about their education.
· Remove barriers to learning wherever possible.
· Promote positive wellbeing and emotional development.
· Ensure pupils can access a broad, balanced and engaging curriculum.  
Universal Support for All Pupils
All children at Brierley Forest benefit from:
· Quality First Teaching.
· Inclusive classroom practice.
· Adapted learning activities.
· Positive behaviour support.
· Reasonable adjustments where needed.
· Access to resources that support learning.
· Strong communication between home and school.
Many children make good progress with these classroom strategies alone.
How We Measure Progress
We carefully track the progress of all pupils, including those with additional factors of vulnerability.
We use information from:
· Teacher assessments.
· Learning observations.
· Intervention reviews.
· Pupil voice.
· Parent feedback.
· Progress meetings.
· SEND reviews.
· Specialist assessment tools where appropriate.
Success is measured not only through academic progress but also through improvements in communication, independence, confidence, wellbeing and participation.

Working in Partnership with Parents
We believe parents are key partners in their child's education.
We will:
· Keep parents informed about their child's progress.
· Involve parents in planning support.
· Listen carefully to concerns and suggestions.
· Share targets and review information.
· Work together to help children achieve positive outcomes.
Parents are welcome to speak to their child's class teacher or the Inclusion Team at any time.
Listening to Children
Children's views are important.
We encourage pupils to:
· Share their thoughts and feelings.
· Talk about what helps them learn.
· Contribute to targets and reviews where appropriate.
· Develop confidence in expressing their needs.
Transition Support
We recognise that changes can be challenging for some children. To support successful transitions, we may provide:
· Additional visits.
· Transition booklets.
· Photographs of new classrooms and staff.
· Meetings between schools and professionals.
· Individual transition plans.
We work closely with nurseries, secondary schools and other settings to ensure information is shared effectively.






Supporting Pupils with 
SEND
A child may have Special Educational Needs and Disabilities (SEND) if they have a learning difficulty or disability that means they need additional or different support from that provided for most children of the same age. A child may have SEND if they:
· Find learning more difficult than most children of a similar age.
· Require additional support to access learning.
· Have a disability that affects their ability to access education and everyday school experiences.
Some children may have an identified diagnosis, while others may require support without having a formal diagnosis.
The Four Areas of SEND
Children's needs are generally grouped into four broad areas:
	Communication and Interaction
Children who may find it difficult to communicate, understand language, engage socially or interact with others.
	Cognition and Learning
Children who may learn at a slower pace than their peers or need additional support with reading, writing, maths or other areas of learning.

	Social, Emotional and Mental Health (SEMH)
Children who may experience difficulties managing emotions, behaviour, relationships, anxiety, self-esteem or wellbeing.
	Sensory and/or Physical Needs
Children who may have physical disabilities, medical needs or sensory differences that affect how they access learning and the school environment.


How We Identify SEND
We aim to identify needs as early as possible so that support can be put in place quickly. We may identify additional needs through:
· Teacher observations and assessments.
· Discussions with parents and carers.
· Information from previous schools or nurseries.
· Progress tracking and attainment data.
· Attendance and behaviour information.
· Pupil voice and discussions with children.
· Reports from health professionals or external agencies.
· Advice from specialist services.
If we have concerns about a child's progress or development, we will discuss these with parents and agree next steps together.
How We Support Children with SEND
We follow a graduated approach called the Assess, Plan, Do, Review cycle. 
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1. Assess: This stage involves identifying a child's needs through observation, assessment, and gathering information from parents and other professionals.
2. Plan: A plan is developed to outline the specific support and provision required to address the identified needs.
3. Do: The planned provision is put into action, with the setting providing the necessary support and resources.
4. Review: The effectiveness of the provision is reviewed regularly, and the plan is adjusted as needed to ensure the child is making progress and achieving their goals.
This cycle is repeated with each review informing the next stage of assessment, planning, and action.
SEND Support
If a child requires support that is additional to or different from what is ordinarily available in the classroom, they may be placed on the school's SEND Register. Parents will always be informed and involved in this process.
Support may include:
· Small group teaching.
· Additional adult support.
· Speech and language programmes.
· Social and emotional interventions.
· Nurture support.
· ELSA support.
· Precision teaching.
· Adapted curriculum approaches.
· Specialist resources or equipment.
· Individual learning plans and personalised targets.
Children receiving SEND Support will have their provision reviewed regularly.
Working with Specialist Services
Sometimes additional advice may be needed from specialist professionals.
We work closely with services including:
· Educational Psychology.
· Speech and Language Therapy.
· Communication and Interaction Team.
· Paediatricians.
· School Nursing Service.
· CAMHS and mental health services.
· Autism specialists.
· Learning and behaviour support services.
· Early Years support services.
Parents will be included in discussions whenever referrals are made.
Education, Health and Care Plans (EHCPs)
Some children have needs that are more complex and long-term.
Where a child requires support beyond the resources normally available in school, an Education, Health and Care Needs Assessment may be requested.
Requests can be made by parents, school or other professionals.
If an EHCP is issued, school, parents, the child and professionals will work together to agree outcomes and support. EHCPs are reviewed annually.
Nottinghamshire SEND Local Offer
The Nottinghamshire SEND Local Offer provides information about services, support, advice and guidance available for children and young people with SEND and their families.
https://www.nottinghamshire.gov.uk/education/special-educational-needs-and-disabilities-send/special-educational-needs-and-disabilities-send 




Supporting Pupils Eligible for 
Pupil Premium

Identifying Need and Developing Our Pupil Premium Strategy
At Brierley Forest Primary and Nursery School, our Pupil Premium Strategy is developed through a rigorous process of evidence gathering, analysis and evaluation. We recognise that disadvantage is complex and that financial disadvantage alone does not determine a child's outcomes. Many of our pupils experience multiple and overlapping vulnerabilities, including SEND, persistent absence, speech and language difficulties, social and emotional needs, mobility, and English as an Additional Language (EAL).
Our strategy is therefore based on a detailed understanding of our individual pupils, families and community rather than assumptions about disadvantage.
Using Evidence to Identify Barriers
Leaders analyse a wide range of quantitative and qualitative information to identify barriers that may affect pupils' achievement, wellbeing and engagement in school. This includes:
· Attainment and progress data across all year groups.
· Early Years baseline assessments.
· Attendance and persistent absence data.
· Behaviour, safeguarding and pastoral information.
· SEND and EHCP data.
· EAL assessment information.
· Speech, language and communication assessments.
· Pupil wellbeing and involvement measures.
· Pupil and parent voice.
· Information shared by external agencies and professionals.
· Trust-wide learning barrier analysis, including factors such as disadvantage, SEND, EAL, mobility and attendance.
This evidence allows school leaders to identify both whole-school trends and individual pupil needs, ensuring that barriers are rooted in robust evidence and an accurate understanding of our school context.
Using Research to Inform Decision Making
Once barriers have been identified, leaders review educational research and best practice guidance to determine which approaches are most likely to improve outcomes for disadvantaged pupils.
The school draws upon evidence from:
· The Education Endowment Foundation (EEF).
· Department for Education (DfE) guidance.
· The Reading Framework.
· The Great Teaching Toolkit.
· National Centre for Excellence in the Teaching of Mathematics (NCETM).
· Research undertaken through Transform Trust and external partnerships.
· The school's own evaluation and impact evidence.
This ensures that decisions about spending are evidence-informed and focused on approaches that have the greatest potential to improve outcomes.
Applying the EEF Tiered Approach
Our strategy is structured around the EEF's recommended tiered approach to Pupil Premium spending. The EEF and Department for Education do not prescribe a fixed percentage of funding for each area. Instead, schools are encouraged to prioritise spending according to identified need, whilst placing the greatest emphasis on improving the quality of teaching for all pupils.
The three tiers are:
1. Teaching and Professional Development
High-quality teaching is the most important lever for improving outcomes for disadvantaged pupils. As a result, this forms the foundation of our strategy.
Investment in this area may include:
· Staff professional development.
· Coaching and mentoring.
· Curriculum development.
· Adaptive teaching and scaffolding approaches.
· Oracy and vocabulary development.
· Reading and phonics development.
· SEND and inclusion training.
By improving classroom practice, we ensure disadvantaged pupils benefit from high-quality teaching every day.
2. Targeted Academic Support
Where assessment identifies gaps in learning or specific barriers to achievement, targeted support is implemented alongside high-quality classroom teaching.
Provision may include:
· Small group tuition.
· One-to-one interventions.
· Reading fluency programmes.
· Phonics interventions.
· Speech and language support.
· Structured maths interventions.
· Academic booster sessions.
The selection of interventions is informed by evidence of effectiveness and ongoing evaluation of impact.
3. Wider Strategies
Some barriers cannot be addressed through classroom provision alone. Wider strategies are therefore used to remove non-academic barriers that may prevent pupils from accessing learning successfully.
These may include:
· Attendance support.
· Emotional wellbeing and mental health provision.
· Family engagement initiatives.
· Enrichment opportunities.
· Social and emotional learning programmes.
· Transition support.
· Pastoral interventions.
These approaches help create the conditions necessary for pupils to attend, engage and thrive in school.
From Evidence to Action
Once barriers have been identified and prioritised, leaders develop specific actions designed to address those needs. Each action within the Pupil Premium Strategy:
· Responds directly to evidence gathered through school analysis.
· Is informed by national research and best practice.
· Has clearly defined intended outcomes.
· Includes measurable success criteria.
· Is monitored and evaluated throughout the year.
· Is adapted where evidence shows an alternative approach may be more effective.
This cyclical process of assess, plan, implement, review and refine ensures that Pupil Premium funding remains responsive to the evolving needs of our pupils and secures the greatest possible impact on both academic outcomes and wider personal development.





Supporting Pupils with english as an additional language (EAL)
At Brierley Forest Primary and Nursery School, we celebrate the diverse languages, cultures and experiences that children and families bring to our school community.
We recognise that learning a new language takes time and that children who speak more than one language have valuable skills and strengths. We are committed to helping all children develop confidence in English whilst continuing to value and celebrate their home language.
Our aim is for every child to feel welcomed, included, safe and successful from the moment they join our school. 

What Does EAL Mean?
EAL stands for English as an Additional Language.
A child is considered to have EAL if they are exposed to or speak a language other than English at home. Some children may be fluent in English, while others may be at the beginning stages of learning English.  
Children with EAL may:
· Have recently arrived in the UK.
· Have moved from another country where English was spoken.
· Have been born in the UK but speak another language at home.
· Speak more than one language regularly.
All children are unique and will require different levels of support.  
Our Commitment
At Brierley Forest, we are committed to:
· Ensuring every child can access a broad and balanced curriculum.
· Helping children develop confidence in speaking, listening, reading and writing in English.
· Valuing and celebrating all languages and cultures.
· Promoting inclusion, equality and belonging.
· Supporting families throughout their child's education.
· Providing high-quality teaching that meets individual needs.
· Helping children achieve their full potential academically, socially and emotionally.  



Why We Value Home Languages
We believe that speaking more than one language is a strength.
Children are encouraged to:
· Be proud of their home language.
· Share their language and culture with others.
· Continue to use and develop their first language at home.
· Use their home language as a tool to support learning where appropriate.
Research shows that a strong first language can support the development of additional languages and learning across the curriculum. 
How We Support Children with EAL
Children learn English most successfully when they are fully involved in everyday classroom experiences.
Support may include:
· High-quality classroom teaching.
· Visual timetables and visual prompts.
· Pictures, photographs and practical resources.
· Structured talk opportunities.
· Vocabulary teaching.
· Partner and group work with supportive peers.
· Additional language support where needed.
· Practical and hands-on learning experiences.
· Access to translated information where appropriate.
Teachers carefully plan lessons so children can access learning while developing their English language skills.  
How We Assess and Monitor Progress of pupils with EAL
We want to ensure every child receives the right support at the right time.
We use information from:
· Parents and carers.
· Previous schools or settings.
· Classroom observations.
· Assessment activities.
· Discussions with pupils.
· Teacher assessments.
The school uses the Bell Foundation EAL Assessment Framework to assess children's English language development and identify the next steps in their learning. Progress is reviewed regularly throughout the year.  
Children in the Early Years
In Nursery and Reception, we support children to develop both their home language and English language skills.
We provide:
· Language-rich learning experiences.
· Opportunities for play and communication.
· Practical learning activities.
· Support for speaking and listening skills.
· Opportunities for parents to share information about their child's language development.
Where appropriate, understanding in a child's home language may be considered when assessing learning and development. 
Working in Partnership with Parents
We believe parents are a child's first and most important teachers.
We encourage families to:
· Continue speaking and using their home language at home.
· Share stories, songs and conversations in their first language.
· Attend school events and workshops.
· Contact school if they need support or advice.
· Share information about their child's strengths, interests and experiences.
We are committed to building strong partnerships with families and helping parents feel confident and involved in school life. 
Support for Children New to England
Some children join us having recently arrived in the UK or having had limited experience of English.
We have systems in place to help children settle successfully, including:
· A welcoming induction process.
· Getting-to-know-you meetings with families.
· Support with learning school routines.
· Buddy systems and peer support.
· Visual resources and communication aids.
· Regular monitoring of wellbeing and progress.
Our first priority is ensuring that children feel safe, settled and happy before focusing on language development and academic progress.

EAL and SEND
Having EAL does not mean a child has Special Educational Needs or Disabilities (SEND).
Most children learning English as an additional language make progress with appropriate teaching and support.
However, some children may have both EAL and SEND. In these cases, children will receive support through both the school's EAL provision and SEND provision where appropriate. 
Useful Information for Families
Further information about supporting children with EAL can be found at:
NALDIC (National Association for Language Development in the Curriculum)
https://naldic.org.uk
The Bell Foundation
https://www.bell-foundation.org.uk
NASSEA
https://nassea.org.uk
These organisations provide advice and resources for families and schools supporting children learning English as an additional language.
INCLUSION Team
The Headteacher has overall responsibility for inclusion throughout the school.
Mrs Emma Smedley leads the strategic development of inclusion and coordinates SEND, EAL and wider inclusion provision across the school.  
Mrs Diane Durkin supports the coordination and delivery of SEND provision.  
All staff share responsibility for creating an inclusive environment and meeting the needs of all learners.  
Governors monitor the effectiveness of inclusion across the school and ensure statutory duties are fulfilled.  The designated governor for inclusion is Grace Walter. 
The Inclusion Team coordinates provision across the school and works closely with staff, families and outside agencies to ensure children receive appropriate support.



Admissions
Brierley Forest Primary and Nursery School has an inclusive admissions policy and welcomes applications from children with SEND in line with Nottinghamshire County Council admissions arrangements.

Complaints
We hope that any concerns can be resolved quickly through discussion.
If you have concerns about inclusion at Brierley Forest Primary and Nursery:
1. Speak with your child's Class Teacher.
2. Contact the SENCO/ Inclusion Lead. 
3. Contact the Headteacher if concerns remain.
4. Follow the school's formal complaints procedure if necessary.
We recognise that some children may face barriers to learning related to social disadvantage, attendance, communication skills, confidence, wellbeing or limited access to opportunities outside school. Our aim is to ensure that disadvantage does not prevent children from achieving success.
We do this by:
· Maintaining high expectations for all pupils.
· Carefully identifying barriers to learning.
· Providing targeted support where needed.
· Promoting strong attendance and engagement.
· Supporting children's emotional wellbeing and confidence.
· Developing communication, language and oracy skills.
· Working closely with families.
· Providing access to enrichment opportunities and wider experiences that enhance learning and personal development.  
We recognise that every child's circumstances are unique and that support should be based on individual need rather than labels alone. 
Related Policies
This Inclusion Policy should be read alongside:
· SEND Information Report
· Accessibility Plan
· Equality Policy
· Behaviour Policy
· Attendance Policy
· Safeguarding and Child Protection Policy
· Teaching and Learning Policy
· Supporting Pupils with Medical Conditions Policy
At BFPNS, we create a caring family of resilient learners, enabling all individuals to thrive in our community.
Belonging, Caring, Resilience, Integrity
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